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As an assistant professor, I look forward to teaching substantive courses on authoritarian politics, 

comparative politics and African politics as well as classes in field methods and applied statistics. 

I have experience at Princeton in teaching classes in comparative politics, applied statistics and 

formal theory. In 2018, I won my department’s graduate teaching award for my work as assistant 

instructor in undergraduate Applied Quantitative Analysis. I am particularly interested in teaching 

a graduate seminar in field methods. Fieldwork relies on a lot of soft skills and practical know-

how. Graduate students could better use their time in the field if they had the opportunity to take a 

course training them in these skills and priming them how to think about fieldwork. The class will 

provide training in field research methods like interviews, surveys and focus groups. However, I 

will also focus on the more practical side of fieldwork including discussions on planning, 

negotiating permissions, working with local organizations, positionality, mental health and ethics.  

I have three priorities in my teaching. First, I put emphasis on active learning, the meaning of 

which I think varies between substantive and methodological classes.  In substantive classes, I 

value discussion-based learning to encourage students to draw parallels and contrasts between 

ideas and think critically about work in political science. I believe discussion classes are 

particularly effective alongside short written assignments to gauge progress and allow 

opportunities for students who express themselves better in writing. For methods classes, I think 

it is important to give students opportunities to work through examples in class. In the past, I 

noticed the students who would come to office hours were those trying to move from a very good 

grade to an excellent one, rather than a bad grade to a good one. I started doing initial practice 

questions in class so that basic issues with coding or derivations would come up and I could help 

students before these issues stopped them from making progress on assignments. Both approaches 

are based on my belief in the value of regular feedback and low-cost opportunities to get help.  

Second, I teach elements of research design in all classes. One of the most important skills we can 

teach in the social sciences is the ability to parse evidence and assess claims about research that 

students may come across in their studies and their daily lives. As such, I endeavor to make 

technical aspects of contemporary political science work as accessible as possible when I teach. I 

put together primers on the regression analysis, causal inference and reading formal models that I 

provided to students as relevant in the classes I taught at Princeton. By doing so, students were 

better able to engage with the material. An understanding of research design and what different 

methods can and cannot do gives students the framework they need to apply skills and knowledge 

learned in other classes. Furthermore, it gives them a better sense of the research process.  

Third, inclusivity is central to my teaching philosophy. Students come into higher education with 

different levels of familiarity with it and facing different barriers to excelling in it. I try to help 

students navigate the ‘hidden curriculum’ as much as possible. As a first-generation college 

student, this kind of support is something I benefited from greatly in graduate school. For example, 

I make sure that students are aware what support they have available from me and from other parts 

of the university. I take steps to make sure all students feel free to participate and engage classes. 

It is important all students have an opportunity to engage and I believe that discussions are enriched 

by a diverse range of voices. I am also committed to designing my syllabi to reflect a diversity of 

scholarship that is often overlooked.  


